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Cross-curricular Literacy policy and Guide for staff
Setting the Context:

· Many of our students have limitations in their literacy skills as a major barrier to learning and thus it is a high priority for the School to address this issue through a proactive and comprehensive cross curricular strategy being in place. 
· All teachers have to see themselves as teachers of literacy and oracy, with this built into schemes of work and also reflected in a marking for literacy whole School policy
· Our literacy policy seeks be based on our liaison initiatives with feeder primary schools
· It also seeks to iron out the “dip” experienced by students as they transfer from KS2 toKS3.
· It seeks to address the imbalance between girls’ and boys’ achievement.
· The SEN department will continue to work with those students facing severe literacy issues
Priorities:

These are the key objectives which will form the focus of work, both within the English department and across the School.

In writing, there will be a focus on developing spelling strategies to improve accuracy; accuracy of punctuation; more developed use of complex sentence structuring; more structured writing and coherence; more focus on layout, audience and purpose when being asked to write.

In reading, there will be a stronger focus on explaining rather than recounting; on developing and sustaining comments about writing techniques and use of language; and on making use of prompts to structure answers more effectively.

In speaking, there will be a focus on giving students the opportunities to express themselves in a range of contexts and situations, building up self confidence through their understanding of how to plan, focus on aims and objectives in relation to the audience and the different styles and modes of speech that can be used
In listening, student will learn that listening is actually a skill that requires focus and a genuine interest in what is being said, leading to decisions on how to best respond
Benefits:
The strategy will:

· safeguard and build on the work done in primary schools
· improve continuity of teaching and learning from Year 6 to Year 7;

· provide early, tailored intervention to secure higher progress levels for students still below national averages

· develop systematic and co-ordinated support for literacy across the curriculum;

· improve motivation for both teachers and students in Key Stage 3;

· ensure that students are better prepared for Key Stage 4.

· Develop literacy skills of Key Stage 4 students

Methodology

The aim is to develop an ethos in which Literacy is upheld as key to success both at school and in society in general. Well-balanced and innovative curriculum provision will be further supported by a range of personalised and targeted intervention strategies and enrichment activities for all students. 

Radical changes to Literacy-based teaching and provision will greatly enhance the achievement and experience of all members of the School Community (students; staff; parents and local residents).

Beyond Curriculum Provision

The School will:

· Provide a vibrant, enticing and well-stocked Library as the hub for developing the reading abilities of its students and staff

· Use this library as means to develop work-related skills in team of specifically trained Student Librarians

· Offer Literacy-based community activities such as: Toddler Story Time sessions; Boys into Books events; Book Club meetings; Meet the Author evenings and surgeries where adults are supported in written communication for everyday matters etc

· Ensure, through partnerships with the Inclusion Team, that the Literacy needs of students arriving after year 7 are adequately assessed on arrival in order to plan an appropriate route into mainstream curriculum provision (including EAL students)

· Endeavour to engage parents in their child’s learning by offering regular workshops/publications demonstrating what is required of students at different levels and how to support Literacy development at home
· Build on positive relationships with feeder primaries to create a network of colleagues committed to sharing excellent practice and combating underachievement at KS2

· Offer a range of qualifications to local adults

· Support all staff who do not have a level 2 Literacy-based qualification on appointment to gain an appropriate accredited qualification within eighteen months of appointment, therefore ensuring all staff can model appropriate level of written and spoken communication to students working towards same level.

· Provide a range of diverse and exciting enrichment activities allowing all students to enjoy and achieve in English outside of the classroom environment.

· Develop central bank of ICT-based resources for tutors to access in order to support ‘Literacy for Life’ in college tutor groups

All activities, programmes and systems will be focussed on the sole aim of equipping members of the School Community with the skills in reading, writing and speaking needed to function confidently and progress in the workplace and society in general.

Role of the Cross Curricular Literacy Coordinator
1. To undertake a detailed audit of literacy standards across the School.

2. To have the key role in identifying the School’s literacy priorities, targets, objective and action plan.

3. To identify the particular contribution of each department in delivering the School’s priority literacy objectives.

4. To help departments review schemes of work to ensure that all opportunities are taken to develop literacy and oracy skills

5. To ensure that success in developing literacy is an element of all lesson observations

6. To identify any additional objectives particular to the English department.

7. To clarify where departments are accountable for objectives in the English Framework e.g. drama objectives, text types, subject-specific spelling and vocabulary.

8. To provide CPD for staff

9. To develop joint literacy initiatives with primary schools
10. To write an action plan that shows how the School will fulfil these commitments.

Teaching and Learning:

The Literacy strategy demands a change of emphasis in teaching methodology with a move towards whole-class interactivity 

Interactive whole-class teaching is:

· inclusive: everyone is expected to contribute and to learn;

· rooted in speaking and listening: talking to explain, understand and learn;

· collaborative: working and progressing together;

· motivating: maximum opportunities for participation;

· thought provoking: emphasising enquiry, problem-solving and depth of knowledge;

· varied: appealing to and teaching a range of different learning styles.

The emphasis, therefore, is on an interactive approach with teachers delivering key objective through “communal” learning.

The strategy is underpinned by:
· Close liaison between the School and its feeder primaries, particularly with regard to assessment data.
· Close liaison between English and SEN department

· The use of progress units in Year 7

· The incorporation of Booster classes in Year 9, 10 and 11

· The support of the Library.

CROSS-CURRICULAR LITERACY

Guidance for staff

What’s In It For You?

1. Literacy supports learning.  Students need vocabulary, expression and organisational control to cope with the cognitive demands of subjects.

2. Reading enables us to learn from sources beyond our immediate experience.

3. Through language we make and revise meaning.

4. Writing helps us to sustain and order thought.

5. Responding to higher order questions encourages the development of thinking skills and enquiry.

6. Better literacy leads to improved self-esteem, motivation and behaviour.  It allows students to learn independently.  It is empowering.

Standards

· Good literacy is a key factor in raising standards across all School subjects.
· Poor literacy means poor performance.  Students need to read intelligently and express themselves cogently if they are to do well in subjects.
· The Strategy does not argue that subject teachers should take on extra English teaching, but does show how literacy skills can be fostered as part of reading and writing within the subject.
· There have always been subject teachers who have given attention to literacy.  To make it work, all teachers need to make a contribution and focus on agreed priorities.
A tool for thinking and learning

· Literacy is more than just being accurate on paper.  Language is the main medium we use in School for teaching and learning, and the way we develop thinking in the subject.  Students need strong language skills to explain, for example, how a science experiment works, or how an historical event came about.

Establishing key objectives for xxxx
The School’s initial audit of literacy skills identified the following areas of concern among our students:

· Precise spelling and usage of subject-specific vocabulary;

· Styles of writing for audience and purpose;

· Appropriate use of different reading strategies;

· Listening skills.

Whole-School Literacy objectives have been identified for Years 7-11, which seek to consolidate and develop further the good practice established in the first three years of the Strategy.

Evidently it remains for each department to contribute to the delivery of these key literacy objectives during the fourth year of the Strategy.

As a minimum:

· All subjects should identify where they

· teach

· mark 

to the key objectives.

Student progress against the key literacy objectives will continue to be monitored by:

· student mentoring

· sampling of students’ work

· lesson observations

· auditing the literacy environment

MARKING FOR LITERACY

(A)
Introduction
· This document seeks to detail a philosophy towards a whole-School approach to marking for literacy at the School within the context of the School’s overall strategy.  It should be read in conjunction with the whole School policy for literacy.

(B)
Policy Aims

· To express a shared understanding of, and agreement upon, the principles and purposes of marking for literacy.

· To give clear direction to best practice in marking for literacy based on these agreed principles.

· To provide a focus for reviewing, monitoring and evaluating the quality of students’ learning in the use of language.

· To provide a focus for reviewing monitoring and evaluating the effectiveness of literacy teaching.

· To develop consistent procedures and practices.

(C)
The Purposes of Marking for Literacy

The School’s Marking for Literacy policy is underpinned by our desire to:
· give feedback to students that will help them improve their literacy in all subjects;

· provide a responsive audience for language-based tasks;

· motivate students to communicate their subject knowledge and understanding more effectively;

· monitor student progress in their use of language;

· obtain feedback on literacy strategy;

· reflect whole-School approaches to literacy and the School’s literacy priorities.

(D)
Marking for Literacy – Key Principles
· Make marking criteria explicit by focusing on the objectives taught.

· Provide immediate feedback

· Develop a consistent approach both across pieces of work and across staff / year groups

· Ensure that the marking policy is recognised by students, staff and parents alike.

· Expect active involvement from students.

· Indicate what has been done well and what could be done better and how it could be done better.

· To give feedback to students that will help them to improve their uses of literacy in all subjects.

· To motivate students to communicate their subject knowledge and understanding effectively.

(E)
Key objectives for Literacy Marking : …………….
· Select two pieces of work per year for Years 7, 8 and 9 in particular
· These must be selected carefully so as to cover whole School objective(s) and should be pieces undertaken by all students across the year group.

· Make it clear, prior to the piece, that you have a literacy focus and tell them the objective.

· Mark for that objective and give feedback quickly using the feedback ideas given below.

· Use marking policy on this piece particularly thoroughly.

(F)
Feedback

Immediate feedback is important via:

· OHT models in lessons.

· Oral feedback in lessons.

· Reading out good examples and oral comments.

· Peer / group discussion of work.

(G) 
Other Key Elements

· Limit spelling corrections to subject specific vocabulary or those words which the child should know.  (Maybe limited to 5 or 6 words per piece).

· Any written comments on work must be legible to the student and be written in such a way as to be understood by the student.

· Parents need the marking policy communicated and explained, to avoid conflict.

MARKING POLICY FOR STUDENTS

We use the following marks at:

Word and Sentence Level

	Mark
	Margin
	Means…

	Underline
	Sp
	Try this spelling again



	Circle
	P
	Find punctuation omission or error



	//
	NP
	Mark in where the new paragraph should be




Text Level

	(
	· Individual to teacher and subject : normally a good subject – specific point


	((
	· Particularly good / salient / impressive subject – specific point




It matters where the mark is:

· Next to a line – means you can find it in the line.

· Against a vertical pen line – means you can find it in this section.

· At the end – means this is a problem throughout.

A number gives extra help – it tells you how many you are looking for.

CROSS-CURRICULAR PRIORITIES FOR

LITERACY 

YEAR 7
Students should be taught to:

· revise, consolidate and secure the spelling of key words in each subject through a variety of different learning styles e.g. mnemonics, word walls, reading passages, listening passages
· define and deploy words with precision, including their exact implication in context and be able to distinguish between every day use of words and their subject-specific usage e.g. energy, resistance
· revise the stylistic conventions of the main types of non-fiction:

· information

· recount

· explanation

· instructions

· persuasion

· discursive writing

· explore ideas and feelings through purposeful talk.

· listen for and recall the main points of a talk, reading or television programme, reflecting on what has been heard to ask searching questions, make comments or challenge the views expressed.

· adapt table for different purposes and audiences, including a formal presentation.


MARKING FOR LITERACY : YEAR 7
	
	
	MARKING FOR LITERACY OBJECTIVES
	WHOLE-SCHOOL LITERACY : PRIORITY 1

Use of different stylistic conventions
	WHOLE-SCHOOL LITERACY : PRIORITY 2

Employing reading strategies
	WHOLE-SCHOOL LITERACY : PRIORITY 3

Employing listening and recalling skills

	ASSIGNMENT


	TERM
	Objective

1

Revise, consolidate and secure key subject words
	Objective

2

Deploy and define subject words with precision
	Objective

1

Inform, describe or explain
	Objective 

2

Persuade, argue or instruct
	Objective

3

Analyse or review
	Objective

1

Extract information
	Objective

2

Infer and deduce meanings
	Objective

1

Listen for and recall information

	1.
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	YEAR 8


Students should be taught to:

· secure the spelling of key terms and new words from across the curriculum
· review and develop their ability to appreciate the precise meaning of specialist vocabulary for each School subject and use specialist terms aptly in their own writing
· adapt the stylistic conventions of the main non-fiction text types to fit different audiences and purposes e.g. advertisements, documentaries, editorials
· explain ideas and feelings through purposeful talk

· adapt talk for a range of different purposes and audiences including various formal presentations.

· listen for a specific purpose, paying sustained attention and selecting for comment or question that which is relevant to the agreed focus.
YEAR 9
Students should be taught to:

· spell accurately all high-frequency words and new terms from all subject areas
· consolidate their ability to use with precision subject-specific vocabulary
· exploit the stylistic conventions of the main non-fiction types of wishing to fit different audiences and purposes 
· synthesise ideas and feelings through purposeful talk
· adapt talk for a wide range of different purposes and audiences including formal presentations

· listen for a specific purpose, paying sustained attention and identifying for comment or question underlying themes, implications and/or issues.
	Literacy across the curriculum: spelling and vocabulary


It is a key element of the School’s Literacy policy that we promote a set of strategies to help students to learn and retain spellings.

The following pages provide good, practical suggestions for ways in which departments can help support their students in using subject-specific vocabulary.

· To recognise specialist words in context
· To read specialist words independently
· To understand specialist words in familiar and unfamiliar contexts
· To spell specialist words accurately
· To use specialist words both orally and in writing
· To define specialist words and provide own exemplification
· Teach strategies which will help students to learn subject spelling lists.

· Prioritise the marking of high-frequency and key subject words, and highlight rules where the error would relate to other words.

· Use key words, glossaries, word banks and other strategies to provide support for subject-specific vocabulary.

Ten strategies for use

With keywords

1. Have subject-specific dictionaries in your subject rooms

Students can locate words more quickly within these than in a large, general dictionary.  The definitions also give the technical definition first rather than students having to seek it out amongst several everyday meanings.  When a new keyword arises students look it up and read out the definition.  Discuss and clarify the meanings and get students to define the word in their own words.  Encourage the use of these dictionaries on a regular basis.

2. Create word banks

After brainstorming/concept mapping, keywords from this activity are identified and written on strips of card by students.  These are sorted and displayed alphabetically around the room.  Add new vocabulary to these lists during every lesson.  Draw attention to the lists whenever students are undertaking written work.

3. Make word and definition cards

Support staff prepare boxes of cards for specific units of work.  One set of cards contains the words, another definitions.  These can be used for a variety of games and matching activities.  If the separate words and definitions are stored on computer, students can cut and paste their own prompt sheets.

4. Create interactive glossaries

Make a booklet containing an alphabetical list of keywords from a unit of work.  Leave a blank line alongside each word.  Produce a separate sheet of definitions but these should be jumbled up and should not match the order of the words in the booklet.  Students paste the booklet into the front of their workbooks.  In each lesson, stress two or three keywords and use in context.  In the last five minutes of the lesson students find those keywords in their glossary booklet.  They then find the appropriate definition from the definitions sheet and use this to complete their own glossary by writing in the definitions next to the word.

5. Keyword crosswords/word-searches

Students complete crosswords based on keywords and their definitions.  Once created such crossword can be stored on computer and become a permanent resource for the department.  The crosswords can be of the convenient type with the keyword definitions given as clues and the keywords being filled in on the crossword grid.  Alternatively students can be given a completed crossword grid and are asked to create the clues for each word.  Each activity helps reinforce meaning as well as spelling.

6. Create word cluster posters

Draw students’ attention to the patterns to be found in words (e.g. equal, equalise, equate, equilateral, equality, equation, equidistant, equilibrium, and so on) pointing out their common root (equa/equi, from the Latin word meaning to make even) and how that helps with both spelling and meaning.  Students create word cluster posters and display them in subject rooms.

7. Create mnemonics

Mnemonics are sentences created to help us remember how to spell words or a sequence of facts.  The first letter of each word in the sentence is significant.  The well known examples are ones such as Richard of York gave battle in vain (r, o, y, g, b, i, v – the colours of the rainbow) or Big elephants can’t always use small exits (for the word because).  For homework, students can create a mnemonic to remind them how to spell a keyword.  The results are shared and one selected by the class to become their mnemonic of choice.  This is written up, displayed and its use encouraged.  School mnemonics used by all staff and students for commonly misspelt words can be adopted.  For example: to remember how many ss and how man cs are needed in the word necessary the whole School, could adopt the sentence It is necessary for a shirt to have one collar and two sleeves.

8. Create calligram posters

Calligrams are visual representations of a word that reflect its meaning.  For example the words test tube might be written with an exaggerated letter u, which takes on the shape of a test tube, or glacier might be written in jagged ‘ice letters’.  Students create such visual representations of keywords and display them for all to share.

9. Use icons alongside words

Icons and symbols alongside keywords act as memory prompts and are particularly useful for students struggling with literacy.  Standard icons can be adopted across the School and can be used on worksheets as well as on word lists and wall displays.  For example, a drawing of a pencil can always accompany the instruction ‘write’; or the outline tool shapes often used as an aid to effective storage in design and technology departments can have the word written alongside them also.

10. Play word games

The final few minutes of a lesson can profitably be given over to word games that use key vocabulary.  There are many such games.  For example:

· Write keywords on an OHP and project onto a wall.  For example, in Maths, words such as quadrilateral, rectangle, square, and so on.  When the teacher reads out a definition, two opposing team members compete to be the first to identify and touch the correct word.

· Half a word is written on the OHP and members of opposing teams volunteer to complete the word.

· Play the traditional game of ‘hangman’ with keywords.

· Write everyday terms such as times and share and volunteer team members add the ‘posh’ versions – multiply, divide and so on.

· You provide the definitions and students write the words.

Games such as these require little in the way of preparation, can end a session on an upbeat note and help revisit and revise keywords in an active and engaging way.

	1 Write key words on the board as they are used
	2 Personal wordbooks in which students record words as they are introduced to them



	3 Highlighted key words in worksheets, notes and text
	4 ‘Jigsaw Cards’ – students match words with definitions



	5 Read through the list so that students hear the words and repeat them
	6 ‘Lucky Dip’ – student picks a word and explains what they know about it



	7 Displays in rooms of key words/word banks
	8 Group words/concepts – the whole group arrange words and their definitions into themes and concepts



	9 Making sentences – students make sentences using the words in the box to show their meanings
	10 ‘Just a minute’ – students select a word from the box and talk for a minute about it



	11 ‘Guess my Word’ – a student picks a word and talks about it without saying the word.  The rest of the group have to guess the word as quickly as possible
	12 ‘Draw my Word’ – a version of the game ‘Pictionary’.  Individuals pick a word out of the box and draw it for the rest of the group in 30 seconds



	13 Wordsearch – with definitions
	14 ‘Word Bingo’ where the teacher reads out the definition and the students strike out the word on their cards



	15 ‘Blockbusters’ – a version of the TV game in which students or teams of students compete against each other to cross a frame made up of initial letters, for which definitions of subject-specific vocabulary are given


	16 Anagrams

	17 Subject-specific dictionaries
	18 Word banks of subject-specific words located on writing frames



	19 Interactive glossaries – lists of subjects-specific vocabulary to which students add definitions at the end of lessons in which those words have been introduced
	20 Crosswords



	21 Calligram posters – visual representations of words that reflect their meaning
	22 Students created mnemonics for subject-specific vocabulary



	23 Icons alongside words – icons or symbols alongside subject-specific words


	24 Word cluster posters



	25 Cloze passages with subject-specific words omitted


	


	Literacy across the

curriculum : 

activities which encourage close reading


Activities which encourage close reading

These activities are most effective when worked on by a pair or small group as the discussion of possibilities leads to a close look at the text.

Cloze

Filling the gap involves the reader in actively constructing meaning.  Skills include:

· paying close attention to the meaning of the sentence

· choosing a word that fits grammatically

· using one’s existing knowledge of the topic

· working out what is likely from the rest of the text

· working out what will fit with the style of the text – e.g. whether a word has already occurred in the sentence

· attending to the sense of the whole sentence by reading and rereading.

Sequencing

Sequencing activities involve reconstructing a text which has been cut into chunks.

Skills include:

· reading and rereading

· paying close attention to the structure of the genre

· paying close attention to link words

· hunting for the logic or organising principle of the text – e.g. chronological order

· using previous experience and earlier reading.

Text marking

Text marking includes underlining, annotating or numbering the text to how sequence.

Skills may well include:

· skimming or scanning to find specific information

· differentiating between different categories of information

· deciding what is relevant information

· finding the main idea(s)

· questioning the information presented in the text.

Text restructuring

Text restructuring involves reading and then remodelling the information in another format.  For example, flow charts, diagrams, Venn diagrams, grids, lists, maps, charts, concept maps or rewriting in another genre.  Depending on the format, skills used with include:

· identifying what is key and relevant in a text

· applying what they know in a new context

· remodelling the content and the format of the text

· awareness of the characteristics of different genres

· critical reading

· summary and prioritisation

· writing as well as reading skills.
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